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Abstract. Learning motivation is one of the principal conditions determining students’ academic 

achievement, professional development, and persistence in secondary specialized and vocational 

education. Unlike general academic education, vocational education combines  theoretical knowledge, 

practical training, and workplace experience. Consequently, students’ motivation depends not only 

on their interest in classroom subjects but also on whether they understand the professional relevance 

of what they learn, experience progress in practical tasks, and perceive realistic opportunities for 

employment and career development. This study examines pedagogical conditions and practice -

oriented strategies that contribute to increasing students’ motivation in secondary specialized  and 

vocational education. Based on a theoretical analysis of contemporary research in educational 

psychology and vocational pedagogy, the article discusses the motivational role of autonomy, 

competence, relatedness, professionally relevant instruction, work-based learning, project and 

problem-based activities, differentiated teaching, formative assessment, career guidance, and 

supportive teacher–student relationships. Particular attention is given to connecting theoretical 

instruction with authentic occupational tasks and involving students in goal setting, self-assessment, 

and reflection on their professional development. The analysis indicates that sustainable motivation 

cannot be achieved solely through grades, rewards, disciplinary control, or promises of future  
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employment. It develops when students understand the value of learning, experience achievable 

success, receive constructive feedback, participate in meaningful professional activities, and regard 

themselves as capable future specialists. The study concludes that increasing motivation in vocational 

education requires a coordinated institutional approach involving teachers, workplace mentors, 

employers, families, and career guidance professionals. Such an approach contributes to improved 

student engagement, stronger professional identity, reduced disengagement, and more effective 

preparation for employment and lifelong learning. 

 

 

Introduction 

 

 Secondary specialized and vocational education plays an important role in 

preparing young people for employment, social participation, entrepreneurship, and 

lifelong professional development. In international educational literature, these forms 

of education are generally discussed within the broader framework of technical and 

vocational education and training (TVET). Contemporary TVET institutions are 

expected not only to provide occupation-specific knowledge and practical skills but 

also to prepare learners for technological change, digitalization, sustainable 

development, and the continuously changing requirements of the labour market. 

UNESCO’s Strategy for TVET 2022–2029 therefore emphasizes the development of 

skills required for productive employment, decent work, personal empowerment, and 

transitions towards digital, green, and inclusive economies [UNESCO, 2022].  

 The successful performance of these functions depends substantially on students’ 

motivation. Vocational students differ in their previous academic experiences, 

professional interests, learning needs, career expectations, and levels of self -

confidence. Some students select a profession because of genuine interest, whereas 

others may enter a programme under the influence of examination results, family 

expectations, financial considerations, or limited educational alternatives. When 

students do not understand the relationship between classroom subjects and their 

future occupation, they may demonstrate passivity, irregular attendance, superficial 

learning, or reluctance to participate in practical activities. Motivation should therefore  



 
 

JOURNAL OF PEDAQOQ.AZ | WEB: journal.pedaqoq.az | E-ISSN: 3080-3543 | VOL. 2, NO. 7 (2026) 

 
-6- 

 

MARYAM ZEYNALOVA. INCREASING STUDENTS’ LEARNING MOTIVATION IN 

SECONDARY SPECIALIZED AND VOCATIONAL EDUCATION (pp. 4-14) 
 
 

PEDAGOGY 

 

not be regarded exclusively as a stable personal quality that students either possess or 

lack. It is also a pedagogical outcome influenced by the curriculum, teaching methods, 

assessment practices, interpersonal relationships, workplace experiences, and 

institutional culture. 

 The purpose of this study is to examine the principal pedagogical approaches 

that can increase students’ learning motivation in secondary specialized and vocational 

education. Particular attention is given to self-determination, professional relevance, 

work-based learning, active instructional methods, formative assessment, teacher 

support, career guidance, and the development of professional identity. The article also 

presents practical recommendations for creating vocational learning environments in 

which students can understand the value of their education, experience competence, 

and participate actively in their professional preparation. 

  

 

 Main part. Motivation in vocational education is a multidimensional 

phenomenon that includes intrinsic interest, external incentives, professional 

aspirations, social expectations, and beliefs about personal competence. Although 

intrinsic motivation is frequently considered the most desirable form of motivation, 

external goals such as obtaining employment, earning an income, or achieving a 

qualification are also important for vocational students. The essential pedagogical task 

is to help learners internalize these external goals and connect them with personally 

meaningful values. A student may initially study a subject because it is compulsory, 

but gradually become more autonomously motivated after understanding how the 

acquired competence contributes to professional independence and career 

development. 

 Self-determination theory provides an appropriate framework for understanding 

this process. According to this theory, autonomous motivation develops when three 

basic psychological needs are supported: autonomy, competence, and relatedness. 

Autonomy refers to the learner’s experience of meaningful choice and personal  



 
 

JOURNAL OF PEDAQOQ.AZ | WEB: journal.pedaqoq.az | E-ISSN: 3080-3543 | VOL. 2, NO. 7 (2026) 

 
-7- 

 

MARYAM ZEYNALOVA. INCREASING STUDENTS’ LEARNING MOTIVATION IN 

SECONDARY SPECIALIZED AND VOCATIONAL EDUCATION (pp. 4-14) 
 
 

PEDAGOGY 

 

involvement; competence concerns the belief that one can successfully perform a task 

and improve through effort; relatedness represents a sense of acceptance and 

connection with teachers, peers, and other members of the learning community [Ryan 

& Deci, 2020]. In vocational education, these needs can be supported by allowing 

students to select project topics, involving them in setting learning goals, designing 

tasks with attainable levels of difficulty, and establishing respectful relationships 

between students, teachers, and workplace mentors. 

 Supporting autonomy does not mean removing academic requirements or 

allowing students to avoid difficult tasks. Effective autonomy support combines clear 

expectations with meaningful and professionally relevant choices. For example, 

students may be permitted to select the product they will develop, the occupational 

problem they will investigate, or the method through which they will demonstrate 

competence. Teachers should also explain the purpose of assignments instead of 

relying exclusively on instructions and disciplinary control. When students understand 

why a task is important for their chosen profession, they are more likely to accept 

responsibility for completing it. 

 The perceived relevance of education is particularly important in vocational 

institutions. Students’ motivation may decline when theoretical subjects are presented 

separately from occupational practice or when learners cannot understand how 

abstract knowledge will be used in a real workplace. Research on vocational learning 

demonstrates that school-based and workplace learning follow different principles and 

that students require pedagogical assistance to establish meaningful connections 

between them [Schaap et al., 2012]. Teachers should therefore organize theoretical 

instruction around authentic professional situations. Mathematical concepts can be 

connected with workplace calculations, language skills with professional 

communication, information technology with occupation-specific digital tools, and 

scientific knowledge with the materials, technologies, or safety requirements of a 

particular field. 

 Each major learning unit should make its professional value explicit. Before  
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introducing a theoretical topic, the teacher may present a workplace problem, a client 

request, a production task, or a realistic case that requires the relevant knowledge. 

After studying the theory, students should return to the initial problem and apply 

what they have learned. This sequence enables learners to view theoretical knowledge 

as a professional instrument rather than as information required only for 

examinations. It also promotes the integration of knowledge, practical skills, and 

professional attitudes. 

 Work-based learning is another powerful source of vocational motivation. 

Internships, apprenticeships, workplace visits, production practice, and collaboration 

with employers allow students to observe the social and economic significance of their 

profession. Research shows that the motivational effect of workplace learning depends 

on whether students experience autonomy, competence, and supportive relationships 

during their placement [Nouwen et al., 2022]. Students also demonstrate stronger 

engagement when workplace tasks enable them to set goals, monitor their 

performance, receive feedback, and gradually assume greater professional 

responsibility [Pylväs et al., 2022]. 

 However, placement in a workplace does not automatically produce motivation. 

If students are assigned repetitive, low-level tasks, excluded from meaningful 

activities, or left without mentoring, their interest may decrease. Effective work-based 

learning requires clearly defined learning outcomes, coordination between the 

educational institution and employer, trained workplace mentors, regular feedback, 

and opportunities for reflection. Before the placement, students should understand 

what competencies they are expected to develop. During the placement, they should 

record completed tasks, challenges, and achievements in a learning diary or 

professional portfolio. Afterward, teachers should organize reflective discussions in 

which learners connect workplace experiences with the content studied at the 

institution. 

 Project-based and problem-based learning can strengthen this relationship 

between theory and practice. Vocational projects may involve designing a product,  
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diagnosing a technical problem, preparing a service plan, developing a digital solution, 

organizing an event, or responding to a simulated customer request. Such activities 

provide visible and professionally meaningful outcomes. They also encourage students 

to make decisions, distribute responsibilities, solve unexpected problems, and evaluate 

the quality of their work. Successful completion of an authentic project  increases 

students’ sense of competence and allows them to recognize the practical value of their 

learning. 

 Simulations are especially useful when access to real workplaces is limited or 

when authentic tasks involve safety, financial, or ethical risks. Digital laboratories, 

virtual environments, role-playing activities, and occupation-specific simulators can 

allow students to practise complex procedures before entering an actual workplace. 

Nevertheless, technology should not be introduced merely to make lessons appear 

modern. Its motivational value depends on whether it gives learners active control, 

immediate feedback, realistic professional experience, and opportunities to improve 

performance. Passive use of digital presentations is unlikely to produce the same effect 

as interactive problem solving. 

 Differentiated instruction is also essential because vocational groups frequently 

include learners with different levels of academic preparation, practical experience, 

confidence, and learning pace. Identical tasks may be excessively difficult for some 

students and insufficiently challenging for others. Both situations can reduce 

motivation. Differentiation allows teachers to maintain common professional 

standards while varying the amount of support, task complexity, learning materials, 

and methods of demonstrating achievement. Students experiencing difficulties may 

receive step-by-step instructions, visual materials, demonstrations, or peer assistance, 

while more advanced learners may complete extended tasks requiring independent 

decision-making. 

 The purpose of differentiation is not to lower expectations for particular 

students. Its purpose is to create realistic pathways through which all students can 

achieve the required competencies. Tasks should be challenging enough to encourage  
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development but attainable enough to permit progress. Dividing complex professional 

activities into successive stages enables students to experience small but meaningful 

achievements. These achievements strengthen self-efficacy and make learners more 

willing to approach increasingly demanding tasks. 

 Assessment practices have a direct influence on motivation. When assessment is 

limited to final examinations and comparison between students, learners who have 

experienced repeated failure may avoid participation to protect themselves from 

embarrassment. Formative assessment provides a more motivating alternative by 

making progress visible throughout the learning process. Teachers can use observation 

sheets, competency rubrics, practical demonstrations, portfolios, short diagnostic tasks, 

self-assessment, and peer feedback. Effective feedback should explain what the student 

has accomplished, identify the gap between current and expected performance, and 

recommend a specific next step [Hattie & Timperley, 2007]. 

 Feedback such as “good” or “incorrect” provides limited guidance. A more 

constructive response identifies the successful element of performance and explains 

what should be improved. For example, a teacher might note that a student selected 

the correct procedure but needs to improve accuracy, safety, communication, or time 

management. Recognition should focus not only on the highest results but also on 

individual progress, persistence, responsible behaviour, and the ability to correct 

mistakes. External rewards can occasionally encourage participation, but their 

excessive use may cause students to work only for grades or prizes. Consequently, 

rewards should support rather than replace professional interest and personal 

responsibility. 

 Supportive teacher–student relationships constitute another fundamental 

condition of motivation. Students are more likely to ask questions, acknowledge 

difficulties, and attempt challenging tasks when they do not fear humiliation or unfair 

treatment. Vocational teachers perform several interconnected roles: subject specialist, 

practical instructor, mentor, evaluator, and model of professional behaviour. Their 

communication therefore shapes both students’ attitudes towards learning and their  



 
 

JOURNAL OF PEDAQOQ.AZ | WEB: journal.pedaqoq.az | E-ISSN: 3080-3543 | VOL. 2, NO. 7 (2026) 

 
-11- 

 

MARYAM ZEYNALOVA. INCREASING STUDENTS’ LEARNING MOTIVATION IN 

SECONDARY SPECIALIZED AND VOCATIONAL EDUCATION (pp. 4-14) 
 
 

PEDAGOGY 

 

perception of the profession. High expectations should be communicated together with 

confidence in the learner’s ability to improve. 

 Peer relationships also influence engagement. Collaborative tasks can strengthen 

belonging and enable students to learn from one another, provided that roles are 

distributed equitably. Group work becomes demotivating when one student performs 

the entire task while others remain passive. Teachers should assign rotating 

professional roles, establish criteria for individual and group responsibility, and 

include reflection on the quality of cooperation. Connections with employers, 

graduates, and experienced specialists can further expand students’ professional 

community and show them realistic examples of career development. 

 Career guidance should be integrated throughout vocational education rather 

than provided only before graduation. Students need reliable information about 

employment opportunities, qualification requirements, career progression, 

entrepreneurship, continuing education, and emerging occupations. Meetings with 

specialists, workplace visits, graduate presentations, employer-led workshops, skills 

competitions, and individual career plans can help students imagine a realistic 

professional future. The development of professional identity is especially important 

because learners become more motivated when they begin to regard themselves not 

simply as students completing assignments but as future specialists responsible for the 

quality and social value of their work [Billett, 2011]. 

 Increasing motivation ultimately requires an institution-wide approach. 

Teachers, administrators, psychologists, career advisers, families, and employers 

should coordinate their activities. Institutions should regularly monitor attendance, 

participation, academic progress, workplace performance, and students’ sense of 

belonging. Early signs of disengagement should lead to supportive intervention rather 

than immediate punishment. 

 Individual conversations can help identify whether declining motivation is 

connected with academic difficulty, an inappropriate programme choice, financial 

pressure, family circumstances, negative peer relationships, or an unsuccessful  
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workplace experience. The objective is to address the cause of disengagement and 

restore the learner’s confidence and connection with education. 

 

Conclusion 

 

 Learning motivation is a fundamental condition for successful secondary 

specialized and vocational education because it influences students’ academic 

engagement, practical performance, persistence, and professional development. The 

analysis presented in this article demonstrates that motivation should not be regarded 

exclusively as an internal characteristic of individual learners. It develops through the 

interaction of personal aspirations with curriculum content, instructional practices, 

assessment methods, teacher behaviour, peer relationships, workplace experiences, 

and career opportunities. 

 Sustainable motivation is strengthened when students understand the 

professional value of theoretical knowledge, participate in authentic occupational 

activities, receive constructive feedback, and experience gradual progress towards 

clearly defined competencies. Work-based learning, project and problem-based 

instruction, differentiated teaching, formative assessment, learner autonomy, and 

supportive mentoring can jointly create an educational environment in which students 

become active participants in their professional preparation. Particular importance 

should be attached to connecting school-based instruction with workplace learning 

and ensuring that internships provide meaningful tasks, appropriate guidance, and 

opportunities for reflection. 

 Teachers remain central to this process, but increasing motivation cannot be their 

responsibility alone. Vocational institutions should establish systematic partnerships 

with employers, families, graduates, workplace mentors, and career guidance 

professionals. They should also monitor student engagement and provide early 

support when learners experience academic, social, or professional difficulties. In 

conclusion, motivation in vocational education can be systematically strengthened  
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when students experience autonomy, competence, belonging, and a clear sense of 

professional purpose. Such an approach not only improves learning outcomes but also 

prepares confident, responsible, and adaptable specialists capable of continuing their 

development throughout their working lives. 
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Abstract. Additional education includes organised learning that supplements a learner’s principal 

programme through after-school activities, tutoring, enrichment courses, continuing professional 

education, peer learning, and structured digital study. This conceptual article examines how such 

provision can influence the psychology of learning, particularly motivation, perceived competence, 

self-regulation, emotional experience, social belonging, and learner identity. The discussion integrates 

Russian educational-psychology traditions, self-determination theory, research on self-regulated 

learning, and the policy context of additional education in Tajikistan. The analysis indicates that 

additional education is most psychologically productive when participation is meaningful, tasks are 

challenging but attainable, feedback explains progress, and guidance gradually transfers 

responsibility to the learner. These conditions can strengthen curiosity, persistence, strategic thinking, 

and confidence in one’s capacity to learn. Benefits are not automatic: compulsory participation, 

constant comparison, excessive workload, fragmented instruction, unequal access, and 

overdependence on tutors may weaken autonomy and generate anxiety or fatigue. The article 

therefore treats programme design, intensity, accessibility, and coordination as psychological 

variables rather than merely administrative matters. It concludes that education managers should 

evaluate academic progress together with autonomy, competence, belonging, emotional safety, and 

independent strategy use. 



 
 

JOURNAL OF PEDAQOQ.AZ | WEB: journal.pedaqoq.az | E-ISSN: 3080-3543 | VOL. 2, NO. 7 (2026) 

 
-16- 

 

MEHRINISO DAVLATZODA. THE IMPACT OF ADDITIONAL EDUCATION ON LEARNERS’ 

PSYCHOLOGY OF LEARNING (pp. 15-25) 
 
 

PSYCHOLOGY 

 

Introduction 

 

 Rapid technological, economic, and social changes have made learning beyond 

formal education increasingly important. Additional education — through enrichment 

programmes, tutoring, professional-development courses, peer learning, and digital 

platforms — allows individuals to renew their knowledge and adapt to changing 

personal and occupational demands. 

 Its significance, however, cannot be evaluated solely through examination 

results, qualifications, or employability. Participation in additional education may also 

influence learners’ motivation, emotional experience, perceived competence, social 

belonging, and attitudes towards their own capacity to learn. This article aims to 

examine the impact of additional education on learners’ psychology of learning 

through a conceptual analysis of educational and psychological literature. Particular 

attention is given to learner autonomy, motivation, perceived competence, self-

regulated learning, emotional safety, and the development of an independent learner 

identity. 

 The analysis also considers the risks associated with excessive workload, 

externally imposed participation, unequal access, and dependence on tutors. By 

integrating international, Russian, Azerbaijani, and Tajik perspectives, the article seeks 

to identify the pedagogical and managerial conditions under which additional 

education supports sustainable psychological and educational development. 

 

 Main part. Contemporary learning extends far beyond the compulsory timetable. 

Children and adolescents participate in language centres, creative studios, subject 

clubs, examination-preparation courses, and sports programmes; university students 

use tutoring and professional modules; adults return to organised study to renew 

occupational competences or pursue personal interests. In this article, additional 

education is understood as planned learning that supplements rather than replaces a 

person’s principal educational pathway. It may be formal or non-formal, face-to-face or  
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digital, short-term or sustained. Its common feature is the creation of an additional 

learning environment with its own goals, relationships, feedback, demands, and 

opportunities for agency. The lifelong-learning rationale for this provision is especially 

clear in periods of rapid social and technological change. Mammadov states: «Since 

knowledge and information are changing rapidly in a globalized world, one-time 

education cannot ensure the development of a person throughout his life» 

[Mammadov, 2023]. Additional education therefore functions not simply as an 

extension of classroom hours but as a mechanism for renewing knowledge, adapting 

to new professional conditions, and sustaining personal development. This perspective 

is relevant across countries because it connects education with the learner’s continuing 

capacity to respond to change rather than with a single qualification obtained at one 

stage of life. Tajikistan’s legal framework gives this broad idea a regional institutional 

meaning. The Law of the Republic of Tajikistan on Additional Education defines such 

education as part of the national education system and associates it with the 

development of intellectual and creative abilities, the satisfaction of learners’ interests 

and spiritual needs, and support for occupational choice. It also establishes voluntary 

choice as an organising principle [Republic of Tajikistan, 2012]. These provisions are 

psychologically significant. They present additional education as a space for 

development and self-direction, not merely as remedial instruction or an externally 

imposed response to weak performance. Academic outcomes such as marks, 

certificates, or employability remain important, but they do not explain why the same 

programme may energise one learner and exhaust another. Learning is also a 

psychological process involving goals, expectations, attention, emotion, beliefs about 

competence, regulation of effort, and interpretations of success and failure. Additional 

education can reorganise each of these processes by introducing new teachers and 

peers, changing the use of time, increasing the frequency of feedback, and creating 

new standards of comparison. The central issue is therefore not whether additional 

education is universally beneficial, but under which conditions it supports motivated, 

self-regulated, emotionally secure, and sustainable learning. Self-determination theory  
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provides a useful framework for analysing these conditions. Ryan and Deci write: «The 

findings have led to the postulate of three innate psychological needs—competence, 

autonomy, and relatedness» [Ryan & Deci, 2000]. Additional education can support 

autonomy when learners understand the purpose of a course and can choose among 

meaningful topics, tasks, formats, or pathways. It supports competence when demands 

are challenging but attainable and when feedback makes improvement visible. It 

supports relatedness when instructors know learners individually and peer interaction 

is cooperative. When these needs are respected, participation is more likely to be 

internally endorsed and sustained. The same setting can undermine motivation when 

participation is controlled by fear, constant ranking, or the message that a learner is 

inadequate without extra lessons. A course selected entirely by parents, employers, or 

institutions may be experienced as an additional burden rather than an opportunity. 

The quantity of effort should therefore not be confused with the quality of motivation. 

A pressured learner may work intensely while relying on anxiety and external 

approval; such effort can produce short-term performance but remain psychologically 

fragile. Autonomy support does not mean the absence of structure. It means combining 

clear expectations with meaningful options, understandable reasons, and respectful 

guidance [Ryan & Deci, 2000]. Russian research on the formation of learning 

motivation likewise emphasises that motivation is not a fixed trait possessed or lacked 

by an individual. It develops through the organisation of learning activity, the meaning 

assigned to a task, the learner’s goals, and the experience of progress [Markova et al., 

1990]. 

 Additional programmes can therefore renew motivation when they offer an 

alternative route into a subject: practical activity, a new explanation, a smaller group, 

or a connection with a personally valued goal. For a learner whose motivation has been 

weakened by repeated failure, an attainable sequence of tasks can replace a global 

judgement of inability with evidence that improvement is possible. Perceived 

competence develops through interpretation, not through praise alone. General 

statements about talent may provide temporary reassurance but give little information  
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about how success was achieved. Process-focused feedback—identifying an effective 

strategy, careful revision, productive help-seeking, or improved time allocation—helps 

learners connect outcomes with actions they can repeat. Additional education is well 

placed to provide such feedback because smaller groups and repeated practice can 

make individual progress more visible. The goal is interpretable mastery: learners 

should understand what changed, why performance improved, and which action can 

be transferred to a new task. A second major mechanism is self-regulated learning. 

Zimmerman makes a crucial distinction: «Self-regulation is not a mental ability or an 

academic performance skill» [Zimmerman, 2002]. 

 It is a self-directive process through which learners set goals, select strategies, 

monitor understanding and effort, manage time, seek appropriate help, and evaluate 

results. Well-designed additional education can make these processes visible through 

learning plans, progress checklists, practice logs, self-questioning, and short reflective 

conferences. The learner then moves from asking whether she is simply good or bad at 

a subject to asking which strategy worked, what evidence demonstrates 

understanding, and what adjustment is needed. 

 The transfer of self-regulation is not guaranteed. If a tutor chooses every goal, 

reminds the learner of every deadline, and immediately corrects each error, 

performance may improve inside the programme while independence remains weak. 

Scaffolding must therefore change over time. Early sessions may model planning, 

monitoring, and evaluation; later sessions should require learners to formulate goals, 

justify a strategy, check their own work, and decide when help is necessary. The 

psychological value of additional education is greatest when regulatory tools outlast 

the course and can be used in formal study, work, and new learning situations 

[Zimmerman, 2002]. Educational psychology also requires attention to the unity of 

cognition, emotion, motivation, and activity. 

 Zimnyaya treats learning as an active process shaped by age, individual 

characteristics, communication, the teacher’s actions, and the structure of educational 

activity [Zimnyaya, 2001]. 
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 This perspective prevents a narrow interpretation of additional education as 

more content delivered in more hours. Two learners may receive the same explanation 

but process it differently because their prior knowledge, goals, anxiety, pace, language 

background, or experience of the group differs. Diagnosis of the learner’s current 

position must therefore precede the selection of additional tasks. The contextual 

approach to instruction adds another important principle: knowledge becomes 

psychologically meaningful when it is connected with the situations in which it will be 

used. Verbitsky argues for active learning that moves from abstract academic 

information toward professionally and socially meaningful action [Verbitsky, 1991].  

 Additional education can create such bridges through simulations, projects, 

cases, laboratories, field tasks, and collaborative problem-solving. A learner who uses 

mathematical reasoning to plan a budget or applies language skills in an authentic 

communication task is more likely to understand why the knowledge matters and how 

it can guide action. Active contextual tasks also influence emotional experience. 

Enjoyment and pride are more likely when learners can see the purpose of an activity 

and observe their own growing effectiveness. Anxiety and shame become more 

probable when instruction consists mainly of comparison, public correction, or 

repeated testing without useful feedback. 

 Additional programmes should therefore establish a non-judgemental error 

climate in which an incorrect response is treated as information for the next decision. 

The combination of meaningful activity, achievable challenge, and reflective feedback 

can transform difficulty from a threat to identity into a problem that can be analysed 

[Markova et al., 1990]. The cognitive value of additional education depends on how 

practice is organised. Supplementary learning can activate prior knowledge, offer 

alternative representations, distribute practice, and provide opportunities for 

explanation and application. Simply extending exposure is insufficient. Repetition 

without diagnosis may reinforce misconceptions or produce fatigue. Tasks should 

reveal what the learner understands, where the difficulty lies, and which support is 

necessary. New information should be linked with familiar concepts, unnecessary  
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complexity should be removed, and time should be reserved for consolidation. This 

sequencing is consistent with the view of learning as organised activity rather than 

passive reception [Zimnyaya, 2001]. 

 Social relationships are a further psychological resource. Smaller additional-

education groups may give learners more individual attention and contact with peers 

who share an interest or goal. Predictable routines, respectful dialogue, and 

cooperative tasks can strengthen belonging, particularly for learners who feel invisible 

or unsuccessful in a large compulsory class. Relatedness does not replace autonomy or 

competence; it creates a secure social base from which learners can attempt difficult 

tasks, disclose uncertainty, and request help [Ryan & Deci, 2000]. 

 Consequently, instructor preparation should include communication, feedback, 

and group facilitation rather than subject knowledge alone. Additional education can 

also change learner identity. Repeated experiences of agency and competence allow a 

person to revise statements such as ‘I cannot learn languages’ or ‘technology is not for 

me.’ Mentors, new peer groups, and authentic tasks make possible future roles more 

concrete. A short coding course may not only teach procedures; it may enable a learner 

to imagine participating in a professional community. 

 This identity effect is valuable when formal assessment has narrowed self-

concept to marks. 

 At the same time, programmes should allow exploration without treating every 

interest as an irreversible career decision. Developmental stage changes the balance of 

these mechanisms. Children benefit from play, secure relationships, concrete activity, 

and short feedback cycles; excessive formalisation can displace exploration. 

 Adolescents are especially sensitive to peer evaluation, autonomy, and identity, 

making voice and belonging central. University students often require strategic 

support for independent study and entry into disciplinary communities. Adults may 

connect additional education with professional renewal, migration, caregiving 

transitions, or personal fulfilment. Programme goals, communication, pacing, and 

responsibility should therefore reflect age and individual differences [Zimnyaya, 2001].  
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 For adults in particular, additional education is closely connected with agency 

and adaptation. Professional development, retraining, internships, and renewed 

qualifications can help a person respond to changing labour conditions and connect 

theoretical knowledge with practice. Mammadov identifies these directions as 

important components of continuing education and human-resource development 

[Mammadov, 2023]. 

 Their psychological effect depends on whether learners see a credible link 

between the programme and valued life goals. Flexible scheduling can support 

participation, but flexibility should be combined with clear structure, accessible advice, 

and opportunities for social connection. Digital provision intensifies both opportunity 

and risk. Online courses and virtual tutoring offer flexible access, repeatable 

explanations, adjustable pacing, and privacy when practising unfamiliar skills. They 

also require learners to initiate study, manage distraction, interpret feedback, and 

persist with fewer social cues. Digital programmes should therefore combine choice 

with visible structure: short milestones, timely human feedback, peer interaction, 

accessible design, and clear routes for help. Dashboards and login counts may show 

activity, but they do not by themselves demonstrate understanding, motivation, or the 

development of self-regulation [Zimmerman, 2002]. 

 The clearest risks arise from intensity, fragmentation, and overdependence. 

When additional education occupies most non-school time, it can displace sleep, 

physical activity, unstructured exploration, family interaction, and emotional recovery. 

When different providers use competing explanations or platforms, learners may 

expend attention on coordination rather than meaning. When tutors solve every 

difficulty, learners may come to believe that independent progress is impossible. 

Education managers should therefore monitor total weekly load, coordinate 

supplementary and principal programmes, reduce prompts over time, and protect 

periods for rest and consolidation. 

 Equity is also part of learning psychology. Learners with greater financial and 

social resources may have access to experienced tutors, small groups, stable  
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technology, and a wide range of enrichment, while others encounter barriers of cost, 

transport, language, disability, or connectivity. These differences communicate 

psychological messages about who belongs and who is capable. If paid supplementary 

education becomes an unofficial condition for success, learners without access may 

interpret a structural disadvantage as personal failure. The Tajik principle of voluntary, 

development-oriented additional education is therefore best realised through 

accessible and inclusive provision [Republic of Tajikistan, 2012]. 

 From an educational-management perspective, programme quality must be 

defined through psychological as well as academic criteria. Enrolment, attendance, 

completion, and examination results are insufficient on their own. Monitoring should 

also consider informed choice, perceived competence, belonging, anxiety, fatigue, 

persistence, and the transfer of strategies to the main learning context. Short learner 

surveys, reflective prompts, observations, and voluntary withdrawal interviews can 

show whether a programme is supportive or merely intensive. Such information 

should be used formatively and confidentially, not as another mechanism of ranking. 

Several design principles follow. 

 Participation should be based on informed choice and a clear purpose; tasks 

should be challenging but attainable; feedback should identify strategies and progress; 

planning, monitoring, reflection, and adaptive help-seeking should be taught 

explicitly; instructors should create psychologically safe relationships; and scaffolding 

should be gradually withdrawn. Schedules should protect recovery, while content 

should connect with the principal curriculum and with authentic contexts of use 

[Verbitsky, 1991]. 

 Accessibility, affordability, and cultural responsiveness should be treated as core 

quality requirements rather than optional additions. Evaluation should distinguish 

immediate performance from durable, independent learning. 
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Conclusion 

 

 Additional education can become a powerful psychological environment when it 

combines meaningful choice, attainable challenge, specific feedback, supportive rela-

tionships, authentic activity, and guided practice in self-regulation. Under these condi-

tions it can strengthen motivation, perceived competence, persistence, strategic aware-

ness, positive emotional experience, and an identity as a capable learner. Participation 

alone, however, is not a guarantee of benefit.  

 The same additional hours may weaken learning when they are imposed 

through fear, organised around constant comparison, fragmented across providers, in-

accessible to disadvantaged groups, or intense enough to displace rest and recovery. 

 The appropriate management question is therefore not how to maximise the 

quantity of additional education, but how to optimise its quality, fit, accessibility, and 

sustainability. Academic progress should be assessed together with autonomy, compe-

tence, belonging, emotional safety, and independent strategy use. Additional education 

fulfils its strongest purpose when it enables learners not only to acquire new infor-

mation, but also to understand how they learn, regulate their activity, and continue 

developing throughout life. 
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Abstract. Effective time management is one of the fundamental conditions for ensuring the quality 

and productivity of the teaching and learning process. Educational institutions operate within 

predetermined academic calendars, timetables, lesson periods, and assessment deadlines. Teachers 

and students are therefore expected to achieve educational objectives while using the available time 

purposefully and rationally. Ineffective time management may result in incomplete learning tasks, 

excessive workload, rushed explanations, reduced student engagement, academic procrastination, 

and increased stress. This study examines the general pedagogical and organizational principles of 

effective time management in the teaching and learning process. Based on an analysis of pedagog ical 

literature and research on time-management behaviour, the article discusses the importance of 

defining learning outcomes, setting priorities, planning lesson stages, reducing unnecessary time loss, 

organizing transitions between activities, applying formative assessment, and developing students’ 

independent planning skills. Particular attention is paid to the relationship between instructional time 

and learning quality. The effective use of time should not be understood as increasing the speed of 

instruction or filling every minute with activities. It involves allocating sufficient time to the most 

important learning outcomes, considering students’ individual differences, maintaining an 

appropriate balance between explanation and active learning, and providing opportunities for 

feedback, reflection, and consolidation. The article also examines the responsibilities of teachers,  
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students, and educational institutions in creating a culture of purposeful time use. The study 

concludes that effective time management requires systematic planning combined with pedagogical 

flexibility. When time is organized according to educational objectives and learners’ actual needs, it 

contributes to stronger engagement, reduced stress, improved academic responsibility, and the 

overall effectiveness of the teaching and learning process.  

 

 

Introduction 

 

 Time is one of the most valuable and limited resources in education. Teachers 

work within predetermined lesson periods, academic terms, curricula, and assessment 

schedules, while students are expected to combine classroom participation, 

independent study, homework, examinations, personal responsibilities, and 

extracurricular activities. The success of the teaching and learning process therefore 

depends not only on what is taught but also on how available time is distributed 

among educational goals and activities. 

 The problem of time management has become increasingly important because 

contemporary education requires the achievement of multiple learning outcomes 

within limited periods. Teachers are expected to explain theoretical content, organize 

practical activities, monitor student participation, provide feedback, assess learning, 

and address individual differences. At the same time, students must process 

information, complete assignments, prepare for assessment, participate in collaborative 

activities, and develop independent learning skills. When these responsibilities are not 

properly planned, the educational process may become fragmented, stressful, and less 

productive. 

 In Azerbaijani pedagogical literature, the lesson is considered a purposeful and 

systematically organized form of the teaching process in which objectives, content, 

instructional methods, teacher activity, student activity, and assessment are 

interconnected [Kazımov, 2011; Paşayev & Rüstəmov, 2007]. From this perspective, 

effective time management cannot be separated from lesson planning and the general  
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organization of instruction. The purpose of this study is to examine the general 

principles and practical mechanisms of effective time management in the teaching and 

learning process. The article focuses on pedagogical planning, prioritization, classroom 

organization, student self-regulation, formative assessment, digital tools, and 

institutional support as the principal components of productive time use. 

 

Main part. Time management can generally be defined as the purposeful planning, 

organization, and control of activities in order to achieve intended objectives within 

the available period. It includes setting goals, determining priorities, developing 

schedules, monitoring progress, and making necessary adjustments. Research indicates 

that time-management behaviour is positively related to individuals’ perceived control 

over their time and is frequently associated with reduced stress. However, the 

mechanical use of planning techniques does not automatically guarantee improved 

performance [Claessens et al., 2007]. In education, time-management strategies become 

effective only when they are directly connected with meaningful learning objectives 

and appropriate pedagogical decisions. 

 The first condition for effective time management is the precise definition of 

learning outcomes. Teachers cannot distribute instructional time rationally unless they 

clearly understand what students should know, explain, apply, analyze, or create by 

the end of a lesson or learning unit. When learning outcomes are excessively broad or 

unclear, teachers may attempt to cover too much material, move rapidly from one topic 

to another, or spend disproportionate amounts of time on secondary information. 

Consequently, the completion of curricular content may be prioritized over students’ 

actual understanding. 

 Planning should therefore begin with the identification of essential learning 

outcomes. Teachers need to distinguish between content that students must master, 

content that supports deeper understanding, and supplementary material that can be 

studied independently. This prioritization enables them to allocate more time to 

complex concepts, practical activities, common misconceptions, and skills that require  
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repeated practice. Azerbaijani pedagogical scholars emphasize that the effectiveness of 

a lesson depends on the coordination of its objectives, content, methods, organizational 

forms, and expected results [Paşayev & Rüstəmov, 2007]. Time distribution should 

consequently be determined by the didactic purpose of the lesson rather than by a 

fixed or mechanical formula. 

 Effective planning should operate at several interconnected levels. Long-term 

planning distributes curriculum content across the academic year or semester. Unit 

planning identifies the sequence of topics, activities, and assessment tasks within a 

particular subject area. Daily lesson planning specifies what will be achieved during a 

single session. These levels should complement one another. If long-term planning is 

unrealistic, teachers may be forced to teach the remaining content rapidly at the end of 

the semester. If daily planning is excessively detailed and inflexible, unexpected 

student questions or learning difficulties may disrupt the entire lesson. 

 A realistic plan should also include a limited amount of flexible time. Technical 

problems, organizational interruptions, difficult questions, and the need for additional 

explanation cannot always be predicted. A plan that occupies every minute of the 

lesson leaves no opportunity to respond to such situations. Effective time management 

therefore requires both structure and adaptability. The teacher should know which 

activities are essential, which can be shortened, and which can be transferred to 

independent study if necessary. 

 The internal organization of the lesson has a significant influence on the use of 

instructional time. Depending on its purpose, a lesson may include an organizational 

stage, activation of prior knowledge, presentation or modelling of new material, 

guided practice, independent or collaborative activity, formative assessment, feedback, 

and conclusion. These stages should not receive equal amounts of time in every lesson. 

 Their duration must depend on the complexity of the material, students’ prior 

preparation, the type of activity, and the intended learning outcomes. 

 Kazımov’s approach to lesson organization emphasizes the importance of 

selecting lesson structures according to pedagogical objectives and the logic of the  
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learning process [Kazımov, 2011]. 

 A common problem is that a considerable part of the lesson is spent on 

organizational procedures rather than learning. Time may be lost while distributing 

materials, arranging groups, connecting equipment, explaining unclear instructions, 

checking attendance, or repeatedly asking students to become attentive. These losses 

can be reduced through established classroom routines. Learning materials should be 

prepared in advance, digital resources should be checked before the lesson, and 

instructions should be concise and visible. Students should know how to form groups, 

obtain materials, submit assignments, and move from one activity to another. 

Predictable routines reduce unnecessary transitions and allow more time for 

meaningful learning. 

 Nevertheless, increasing available learning time does not simply mean increasing 

the amount of teacher explanation. A lesson may be well organized from the teacher’s 

perspective while students remain passive for most of the period. Effective 

instructional time is the time during which learners are cognitively engaged in 

understanding, practising, discussing, solving problems, receiving feedback, or 

reflecting on their progress. Teachers should therefore maintain an appropriate balance 

between direct instruction and active student participation. Lengthy explanations 

should be divided into manageable parts and followed by questions, examples, short 

tasks, or practical applications. 

 The pace of instruction should also reflect students’ learning needs. Excessively 

rapid teaching may allow the teacher to complete the planned content but leave 

students without sufficient understanding. 

 Conversely, an unnecessarily slow pace may reduce attention and limit 

opportunities for application. Since students differ in their prior knowledge, abilities, 

motivation, and learning speed, the same time allocation may not be equally effective 

for everyone. Differentiated tasks, additional scaffolding, optional extension activities, 

peer support, and flexible grouping can help teachers respond to these differences 

without losing control of lesson time. 
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 Students who complete tasks quickly should receive meaningful extension 

activities rather than remain inactive, while those experiencing difficulties should 

receive focused assistance instead of being required to repeat the entire explanation. 

Differentiation should not lower common learning expectations. It should provide 

different levels of support and alternative pathways through which learners can 

achieve the expected outcomes. This approach contributes both to efficient time use 

and to the maintenance of student motivation. 

 Formative assessment is another important instrument of time management. 

Teachers sometimes discover only at the end of a topic that students have 

misunderstood a fundamental concept. Considerable additional time must then be 

spent correcting accumulated difficulties. Short questions, observation, exit tasks, 

practical demonstrations, self-assessment, and other formative techniques allow 

teachers to identify problems during the learning process. The information obtained 

helps them decide whether to continue, revise, provide another example, or organize 

additional practice. 

 Assessment itself should also be managed efficiently. Teachers should select 

methods that provide useful evidence about the intended learning outcomes without 

creating unnecessary workload. Not every task needs to be evaluated through a 

lengthy written examination, and not every assignment requires extensive written 

feedback. Rubrics, checklists, targeted comments, peer assessment, and digital 

assessment instruments can save time when they are aligned with the purpose of the 

task. However, efficiency should not reduce the quality of feedback. Students require 

timely and specific information about their achievements, difficulties, and next steps. 

 Effective management of the teaching process also depends on students’ ability 

to organize their own time. Independent study, homework, project preparation, and 

examination revision require goal setting, prioritization, planning, and self -monitoring. 

Students who postpone tasks may experience increased pressure close to deadlines 

and may complete their work superficially. Research involving university students has 

demonstrated relationships between time-management practices, academic  
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performance, and stress. In particular, students’ perception that they can control their 

time appears to be an important factor in academic adjustment [Macan et al., 1990]. 

 Teachers should not assume that students automatically possess time-

management skills. These skills should be explained, demonstrated, and gradually 

developed. Students can be taught to divide complex assignments into smaller stages, 

establish intermediate deadlines, prepare weekly study plans, estimate how long tasks 

require, and distinguish urgent activities from important long-term goals. Short-term 

planning has also been associated with stronger academic performance, although the 

effectiveness of any plan depends on its realistic implementation [Britton & Tesser, 

1991]. 

 Planning should include not only the quantity of study time but also its quality. 

Spending several hours near learning materials does not necessarily mean that 

effective learning has occurred. Students should identify periods during which they 

can concentrate, reduce distractions, work in focused intervals, take purposeful breaks, 

and review completed tasks. They should also learn to revise plans when 

circumstances change rather than abandoning them completely after a single delay. 

 Digital technologies can support time management through electronic calendars, 

learning-management systems, deadline reminders, shared documents, online 

assessment tools, and automatic feedback. Such instruments can make educational 

tasks more transparent and reduce routine administrative work. At the same time, 

digital devices may create additional distractions through notifications, social media, 

and constant switching between tasks. Technology should therefore be used according 

to clear pedagogical purposes. A digital tool is valuable only when it simplifies 

organization, improves communication, supports learning, or saves time without 

reducing concentration. 

 Educational institutions also have important responsibilities. Ineffective 

timetables, overlapping deadlines, excessive assessment tasks, unnecessary meetings, 

and poor coordination between teachers can create time-management problems that 

individuals cannot solve alone. Institutional planning should balance student  



 
 

JOURNAL OF PEDAQOQ.AZ | WEB: journal.pedaqoq.az | E-ISSN: 3080-3543 | VOL. 2, NO. 7 (2026) 

 
-33- 

 

KHATIRA HAMIDOVA. EFFECTIVE TIME MANAGEMENT IN THE TEACHING AND 

LEARNING PROCESS (pp. 26-34) 
 
 

METHODOLOGY AND TEACHING TECHNOLOGY 

 

workload across subjects and ensure that major assignments and examinations are 

distributed reasonably. Teachers should receive access to appropriate resources, 

technological support, and professional development related to lesson planning and 

classroom organization. 

 The effectiveness of time management should be reviewed systematically. After a 

lesson, teachers can compare the planned and actual duration of activities, determine 

where time was lost, and evaluate whether the central learning outcome was achieved. 

Students can similarly reflect on how long assignments required, which distractions 

affected their work, and whether their study plans were realistic. This reflective 

process transforms time management from a set of isolated techniques into a 

continuous cycle of planning, implementation, monitoring, and improvement. 

 It is important to emphasize that effective time management does not mean 

controlling every minute rigidly. Education involves communication, creativity, 

reflection, and unexpected learning opportunities. A student’s question may require 

more time than planned but contribute significantly to the understanding of the entire 

group. The objective is therefore not to complete the greatest possible number of 

activities. It is to use available time in a manner that produces meaningful, sustainable, 

and measurable learning. 

 

 

Conclusion 

 

 Effective time management is an essential component of a well-organized 

teaching and learning process. It enables teachers to coordinate learning outcomes, 

curriculum content, instructional methods, classroom activities, and assessment within 

the available period. At the same time, it helps students organize independent 

learning, meet academic responsibilities, reduce procrastination, and develop a 

stronger sense of control over their studies. 

 The analysis demonstrates that productive time use begins with clearly defined  
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learning outcomes and realistic priorities. Lesson stages should be planned according 

to their pedagogical purpose, while unnecessary transitions and organizational delays 

should be reduced through established routines. Teachers should balance explanation 

with active learning, consider differences in students’ learning pace, and use formative 

assessment to make timely instructional decisions. Students should also be 

systematically taught how to plan tasks, establish priorities, divide complex 

assignments into manageable stages, and monitor their own progress.  

 Time management should not be understood as accelerating instruction or filling 

every moment with academic activity. Excessive speed, rigid schedules, and unrealistic 

workloads may negatively affect understanding, motivation, and psychological well-

being. Effective management combines careful planning with the flexibility necessary 

to respond to students’ actual learning needs. In conclusion, purposeful use of time is a 

shared responsibility of teachers, students, and educational institutions. When 

supported by appropriate pedagogical planning and reflective practice, it contributes 

to higher instructional quality, stronger student engagement, reduced academic stress, 

and more sustainable learning outcomes. 
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Abstract. Inclusive education in higher education has undergone a gradual and dynamic 

transformation, evolving from segregated approaches toward integration and, subsequently, 

comprehensive inclusion and equal participation. This study examines the major stages and 

dynamics of the development of inclusive education in higher education institutions, focusing on the 

factors that have shaped this transformation. Particular attention is given to changes in educational 

policies and legislation, institutional practices, accessibility, inclusive teaching approaches, teacher 

preparedness, assistive technologies, and student support services. The study also considers 

contemporary challenges that may hinder the effective implementation of inclusion, including 

institutional, financial, infrastructural, and attitudinal barriers. The findings indicate that the 

development of inclusive education is a continuous process influenced by changing educational 

philosophies, social expectations, technological advancements, and the growing recognition of 

student diversity. The successful progression of inclusion requires sustained institutional 

commitment, effective policy implementation, professional development of academic staff, and 

collaboration among policymakers, university administrators, educators, and students. The study 

concludes that understanding the historical stages and contemporary dynamics of inclusive 

education is essential for developing accessible, equitable, and sustainable higher education systems 

that respond to the diverse needs of all students. 
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Introduction 

 

 Inclusive education has emerged as a significant component of the devel-

opment of modern educational systems, reflecting a gradual shift from exclusion and 

segregation toward integration, participation, and full inclusion. The development of 

inclusive education has not occurred as a single-stage process; rather, it has evolved 

through several interconnected stages influenced by changes in educational philoso-

phy, legislation, social attitudes, human rights principles, and institutional practices. 

Initially, educational systems often separated students with disabilities and other dis-

advantaged groups from mainstream educational environments. Over time, this ap-

proach gradually shifted toward integration, in which students from diverse back-

grounds were provided with opportunities to enter mainstream educational institu-

tions. The contemporary understanding of inclusion goes beyond physical placement 

and emphasizes the removal of barriers to learning, participation, and achievement for 

all students [Ainscow, 2020]. 

The transition from segregation to integration and subsequently to inclusion rep-

resents an important transformation in the understanding of educational equality. 

While integration primarily focused on adapting students to existing educational struc-

tures, inclusive education emphasizes the transformation of educational institutions 

themselves to accommodate diverse needs. This shift has been particularly important 

in higher education, where universities are increasingly expected to ensure not only 

access to academic programs but also meaningful participation in academic, social, and 

institutional life. Consequently, the development of inclusive education in higher edu-

cation institutions can be viewed as a continuous and dynamic process involving 

changes in institutional policies, teaching practices, learning environments, support 

mechanisms, and attitudes toward diversity. 
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In the early stages of educational development, students with disabilities and 

members of other marginalized groups frequently encountered significant barriers to 

participation. The segregation model was characterized by separate educational set-

tings and limited opportunities for interaction with the wider student population. The 

subsequent integration stage represented progress by enabling some students to enter 

mainstream institutions; however, responsibility for adaptation often remained pri-

marily with the individual student. The emergence of the inclusion model introduced a 

broader perspective, according to which educational institutions should identify and 

eliminate structural, physical, pedagogical, technological, and social barriers. Thus, in-

clusion gradually developed from a concept associated mainly with disability toward a 

comprehensive principle addressing diversity in terms of disability, gender, ethnicity, 

language, socioeconomic background, culture, and other individual characteristics 

[Florian & Beaton, 2021]. 

The development of inclusive education has also been strongly influenced by in-

ternational human rights frameworks. The Universal Declaration of Human Rights es-

tablished education as a fundamental right for every individual and provided an im-

portant foundation for the development of equal educational opportunities. A further 

significant stage was marked by the adoption of the United Nations Convention on the 

Rights of Persons with Disabilities (CRPD) in 2006, which explicitly recognized the 

right of persons with disabilities to inclusive education at all levels, including higher 

education. More recently, Sustainable Development Goal 4 (SDG 4) of the United Na-

tions 2030 Agenda has strengthened the international commitment to inclusive and 

equitable quality education and lifelong learning opportunities for all.  These develop-

ments demonstrate that the concept of inclusion has progressively moved from a pri-

marily social and educational concern toward an internationally  
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recognized principle of educational policy and institutional development [United 

Nations, 2023]. 

The dynamics of inclusive education in higher education can be observed 

through the gradual expansion of institutional responsibilities. In the earlier stages, at-

tention was mainly focused on physical access and the admission of students who had 

previously been excluded from mainstream educational environments. In the subse-

quent stages, universities increasingly introduced academic accommodations, special-

ized support services, and adapted learning materials. The contemporary stage is char-

acterized by a more comprehensive approach based on universal access, student par-

ticipation, inclusive pedagogy, digital accessibility, assistive technologies, and the crea-

tion of supportive institutional cultures. Therefore, the development of inclusion is in-

creasingly measured not only by the number of students admitted but also by their 

participation, academic achievement, social engagement, and overall university expe-

rience. Accessibility represents one of the central dimensions of this ongoing develop-

ment. In the earlier stages, accessibility was largely understood in terms of physical in-

frastructure, including ramps, elevators, accessible restrooms, tactile pathways, and 

adapted classroom facilities. With the expansion of digital learning, the concept of ac-

cessibility has become broader. University websites, learning management systems, 

digital libraries, electronic resources, and virtual classrooms must increasingly be de-

signed to accommodate students with different abilities and learning needs. Captioned 

videos, screen-reader compatibility, alternative text for images, accessible document 

formats, and flexible digital learning resources have therefore become important com-

ponents of contemporary inclusive practices [United Nations Educational, Scientific 

and Cultural Organization, 2020]. 
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Another important dimension of the current dynamics of inclusive education is 

the transformation of teaching and learning practices. Contemporary inclusion re-

quires educators to recognize learner diversity and apply flexible approaches that ena-

ble students with different abilities, backgrounds, and learning preferences to partici-

pate effectively. This includes differentiated instruction, accessible assessment meth-

ods, flexible learning formats, universal design for learning, and the effective use of as-

sistive technologies. Consequently, the role of academic staff has expanded from deliv-

ering subject-specific knowledge to creating learning environments in which diverse 

students can participate and succeed. Thus, the development of inclusive education in 

higher education institutions should be understood as an evolving process rather than 

a completed objective. Its historical progression from segregation to integration and in-

clusion demonstrates a fundamental change in how educational systems perceive di-

versity and equality. At the same time, contemporary developments indicate that in-

clusion continues to evolve in response to technological, social, legislative, and peda-

gogical changes. Examining these stages and dynamics is therefore essential for under-

standing the current state of inclusive education and for identifying effective strategies 

for developing accessible, equitable, and sustainable higher education institutions. 

Curriculum design also plays a significant role in promoting inclusive education. 

Traditional teaching methods may not address the diverse learning needs of all stu-

dents. Therefore, universities are increasingly adopting flexible teaching strategies 

based on the principles of Universal Design for Learning (UDL). UDL encourages edu-

cators to provide multiple means of representation, engagement, and assessment. This 

means presenting information in different formats, allowing students to demonstrate 

their knowledge through various assessment methods, and creating  
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learning experiences that accommodate diverse learning styles and abilities. Flex-

ible assessment methods, recorded lectures, extended examination time, and alterna-

tive assignments help ensure that all students have equal opportunities to succeed. 

Faculty members are central to the successful implementation of inclusive education. 

Professors and instructors should receive professional training on inclusive teaching 

methods, disability awareness, cultural diversity, and equitable assessment practices. 

Many educators possess strong expertise in their academic disciplines but may have 

limited knowledge about supporting students with diverse educational needs. Contin-

uous professional development programs can equip university staff with practical 

strategies for creating inclusive classrooms, identifying learning barriers, and respond-

ing effectively to students' individual needs. Moreover, faculty attitudes toward diver-

sity significantly influence students' academic experiences and sense of belonging 

[World Bank, 2022]. 

Student support services are another essential component of inclusive higher ed-

ucation. Universities should provide academic advising, psychological counseling, dis-

ability support offices, career guidance, mentoring programs, tutoring services, and 

peer support initiatives. Students with disabilities may require accommodations such 

as note-taking assistance, sign language interpreters, assistive technologies, accessible 

transportation, or examination adjustments. International students, first-generation 

university students, and students from disadvantaged socioeconomic backgrounds 

may also benefit from targeted support services that help them adapt to university life 

and overcome barriers to success. 

Technology has become a powerful tool for promoting inclusion in higher educa-

tion. Assistive technologies enable students with disabilities to participate more effec-

tively in learning activities. Screen readers, speech-to-text software, text-to-speech  
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applications, Braille displays, hearing assistance systems, voice recognition soft-

ware, and adaptive computer equipment help remove learning barriers. Artificial intel-

ligence and digital learning platforms also provide opportunities for personalized 

learning experiences, allowing students to learn at their own pace and according to 

their individual needs. However, universities must ensure that technological innova-

tions are designed and implemented in ways that promote accessibility rather than 

creating new forms of exclusion [World Bank, 2022]. 

The benefits of inclusive education extend far beyond students with disabilities. 

Inclusive learning environments promote empathy, respect, collaboration, and intercul-

tural understanding among all students. Working and studying alongside peers from 

diverse backgrounds helps students develop communication skills, teamwork, prob-

lem-solving abilities, and global perspectives that are highly valued in today's labor 

market. Inclusive universities prepare graduates to work effectively in multicultural 

and diverse professional environments, contributing to more equitable and socially re-

sponsible societies. 

Despite significant progress, higher education institutions continue to face nu-

merous challenges in implementing inclusive education. Financial constraints often 

limit investments in accessible infrastructure, assistive technologies, and specialized 

support services. Some universities, particularly in developing countries, lack suffi-

cient resources to provide comprehensive accommodations for students with disabili-

ties. 

Negative attitudes, stereotypes, and discrimination may also create barriers to 

inclusion. In some cases, faculty members and administrative staff may resist changes 

in traditional teaching practices or underestimate the capabilities of students with dis-

abilities. Inadequate policy implementation, insufficient data collection, and 



 
 

JOURNAL OF PEDAQOQ.AZ | WEB: journal.pedaqoq.az | E-ISSN: 3080-3543 | VOL. 2, NO. 7 (2026) 

 
-42- 

 

SEVINJ ALEKBEROVA. THE DEVELOPMENT OF INCLUSIVE PRACTICES IN HIGHER 

EDUCATION INSTITUTIONS (pp. 35-44) 
 
 

INCLUSIVE EDUCATION 

 

 limited institutional commitment further hinder the development of inclusive 

education [Ainscow M. 2020]. 

Another challenge involves balancing academic standards with reasonable ac-

commodations. Universities must ensure that accommodations support equal partici-

pation without compromising academic integrity or learning outcomes. Achieving this 

balance requires careful planning, clear institutional policies, and collaboration among 

faculty members, disability support professionals, administrators, and students them-

selves. Open communication and individualized support plans can help institutions 

respond effectively to students' unique needs while maintaining academic excellence 

[World Health Organization, 2022]. 

Many universities worldwide have adopted successful inclusive education initia-

tives. Some institutions have established disability resource centers that coordinate ac-

commodations and provide specialized services. Others have implemented inclusive 

curriculum design, campus accessibility audits, mentoring programs, accessible online 

learning platforms, and diversity training for faculty and staff. International collabora-

tion and the sharing of best practices have also contributed to the continuous im-

provement of inclusive education policies across higher education systems [World 

Health Organization, 2022]. 

The development of inclusive education should be viewed as an ongoing process 

rather than a one-time achievement. Universities must regularly evaluate their policies, 

collect feedback from students, monitor accessibility, and update institutional practices 

in response to changing needs and technological developments. Leadership commit-

ment, adequate funding, evidence-based policymaking, and collaboration with stu-

dents, disability organizations, and community stakeholders are essential for building 

truly inclusive universities. 
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Conclusion 

 

 In conclusion, the development of inclusive education in higher education 

institutions is fundamental to ensuring equal opportunities, social justice, and 

educational excellence. Inclusive universities create learning environments where 

diversity is valued, barriers are removed, and every student has the opportunity to 

achieve academic success and personal growth. Although challenges remain, 

continued investment in accessible infrastructure, inclusive teaching practices, 

supportive policies, faculty development, and assistive technologies will strengthen 

the quality and equity of higher education. As societies become increasingly diverse 

and interconnected, inclusive education will remain a cornerstone of modern 

universities and a key driver of sustainable social and economic development. 
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